                       Facilitator Notes

Appendices 

About Worker Education and Facilitation Skills
What are some of the main ideas in adult education and the development of active learning? We will consider such questions as:
· How is adult education different? 

· What are the main characteristics of the adult learner? 

· What positive and negative aspects do adult learners bring with them? 

· What are the implications of this for the adult educator? 

· What are some of the key ideas or principles involved in the teaching and learning of adults? 

· How do these key principles relate to the values and beliefs of democratic worker organisations? 
How is adult education different?

One of the first questions to be asked about adult education is whether it is different from education in schools. To explore this question we need to look at the main characteristics of the adult learner you will be working with as a worker educator. Some of the main characteristics of adult learners are:
An adult with experience of life. All adults have an experience of life and in this way are different from school students. This experience of life will often be their starting pointing in looking at new information and ideas.
A need to be respected. Nearly all adults have a need to be respected as an individual. The same may apply to school students, but this need for respect will be more developed in mature adults.
Someone who is keen to learn. You will find that most adult participants are active and keen to learn. They will see an educational course or workshop as an opportunity to learn along with other adults. Working people may have limited opportunities to attend educational workshops and activities and will usually value the experience.

A person with expectations. Participants will arrive at an educational course or workshop with expectations about what they will learn and what benefit they are going to get out of it. Dealing successfully with these expectations is an important part of the adult educators’ task.
Different experiences of formal education. Adults may have different levels of experience of formal education. Some participants may have had little formal education, while others may have had negative experiences and as a result may lack self-confidence.

A wide variety of age ranges. Most adult education courses and workshops will be made up of participants from a wide variety of age groups, unless they are specifically aimed at a particular age group. Older participants may be nervous about exposing themselves to the ideas of younger participants. Younger participants may feel patronised by some of the “old timers.”

Commitments. Adults will have a large number of commitments and responsibilities. These commitments may include work, family and social commitments. In this way they will be different from school students and some students in formal education. Women participants are likely to have a higher level of domestic and other family commitments.
Key ideas in adult education

Having looked at some of the main characteristics of adult learners, we can consider some of the key ideas for effective adult learning. These are sometimes referred to as principles of adult education. 

Needs Assessment. When a group of adults comes together to learn they may have different experiences and expectations as learners. Listening to these needs, discussing them and helping to meet them is a key principle of adult education. Needs assessments need to be carried out before a course/ workshop starts and also during the course / workshop.

Safety. Safety in adult education refers to creating a climate where participants’ views are listened to and new ideas and information can be considered and evaluated. A safe environment for adult education includes trust between the facilitator and participants and trust in the curriculum or course material.

Sequencing and Reinforcement. Adult education workshops need to be designed in such a way that new topics and concepts are dealt with in an order that goes from simple to complex, or are organised around a particular concept. Wherever possible, the starting point should be the experience of the learner. This sequencing will assist the learner. In addition, key ideas will need to be reinforced in order to encourage learning.
Praxis. Praxis is a Greek work meaning reflection with action. The central idea is that adults do something, reflect on this action and then learn from this reflection and apply or change as a result of this new learning. In adult education this is sometimes referred to as the ‘do, review, learn and apply learning’ cycle. The importance of reflecting and action (praxis) is one of the central ideas of the popular education movement inspired by the work of the Brazilian educator Paulo Freire. Praxis is closely linked to the idea of learning by doing, the technical term for which is experiential learning.

Respect for the learner. Respect for learners as subjects of their own learning is based on the idea that adults are decision makers in most parts of their lives. They will wish to make decisions about when, what and how they learn. In this way they are the subject of the learning process and not the object of it. While an adult educator may assist with these decisions, individuals take responsibility for their own learning.

Ideas, feelings, actions. Adult learners learn through the mind, emotions and body. The technical term for these three aspects, or domains, as they are sometimes called are cognitive, (ideas and facts) affective (feelings and emotions) and psycho-motor (actions). Current thinking is that all three of these aspects are important in the learning process. Addressing all three areas are important principles of course design.

Relevance and immediacy. Most adult learners need to see the immediate usefulness of the new skills and knowledge they are acquiring. They want to spend time studying what they can apply now, or in the very near future. Connected to this is the idea of a problem centred approach to adult education. Adults respond to working through relevant problems and searching for solutions to these problems. In this way the education is relevant to their needs.

Collaborative learning. Adult participants learn from each other and this is sometimes referred to as peer learning. Presenting situations where adults can learn from each others’ experiences, as well as their own, is an important part of the adult educator’s role. This can be done through general discussion but is also encouraged by the use of group work and team exercises.

The role of the facilitator. A key feature of most adult education is the changing role of the teacher or tutor/ facilitator. The tutor’s role is to facilitate the learning of the adult education group. This means a different kind of authority to the traditional teacher in the formal education system. The relationship is more equal and there is a greater level of negotiation or dialogue involved between the facilitator and the participants. The facilitator is respected for the way learning is organised as well for their expertise in a particular subject or issue.
Critical thinking. Adult education is concerned with looking critically at the world and seeking alternatives to current ideas and circumstances. Critically examining ideas, emotions and actions is an important part of adult learning.

Critical analysis of the adult educators’ role. As adult educators become more experienced they also need to think critically about their own roles and actions. This kind of professional critical analysis is best carried out in two ways: firstly by listening to participants and their evaluations, and secondly by engaging in dialogue with other adult educators facilitating similar education activities.

Aim of worker education

Worker education can strengthen your union &/ organisation and increase its effectiveness.  It can do this by:
Involving, informing and activating members. It is often said that a democratic worker controlled organisation is as strong as its members. The more involved members are, the stronger it is likely to be. Members will also need to know about policies and the reasons for these policies. Membership education programmes, mass rallies, workplace meetings, campaigns and social activities can all contribute to involvement. Any membership education programme must develop a well informed and active membership to support campaigns and struggles.

Building democratic organisation. Worker education programmes can encourage democratic organisation by ensuring members can use democratic procedures to influence policy and decisions. Active learning is a model for democratic decision making that can influence how meetings are organised.

Making members aware of their rights. Members need to know about their rights, if these rights are to be enforced at the workplace. If you take, for example, the right to know about the hazards of the workplace this right is now recognized in law in most countries and in international standards. Unless worker representatives and officials are aware of these rights they are unlikely to be enforced. Education programmes can ensure that workers know about their rights and plan how to enforce them

Equipping representatives/officials with the skills and knowledge to effectively represent the membership. Reps and officials need a wide range of skills and knowledge if they are to represent working people effectively. Education programmes can ensure the development of key skills and knowledge. This in turn will be reflected in more effective bargaining and representation at work. The skills and knowledge base will be changing and not static. In many countries, for example, there is a new wave of anti worker activity being embarked upon. Reps and officials need to develop new skills to effectively deal with the new reality.
Furthering the political aims of working people and their organisations. Democratic worker organisation must always have wider political aims. Unions in particular have also shared these wider political aims. In the past these political aims have led to the formation of social democratic political parties in many European countries. In South Africa, the unions in the eighties played a pivotal role in the fight against apartheid. Political union education played an important part in this struggle. This political education involved discussion about both the fight against the apartheid regime and the kind of society that would replace it. In the current world climate both conservative and social democrat parties are increasingly pursuing free market policies, which are often working against the interests of working people and their families. This means that there is a strong case for including wider political and economic issues in worker education programmes.

Meeting the challenges of globalisation: Globalisation and the free market agenda are posing real problems for workers around the world. Increasing levels of privatisation of public services are affecting working people and their families. The casualisation of labour and increasing levels of part-time employment are undermining full time employment. Established standards of employment and pay are being undermined by unfair competition. Deregulation is also reducing hard won rights and standards. We need to respond. Worker education can contribute by raising awareness of these issues and encouraging greater solidarity between locally and internationally. It also promotes the building of alliances with other groups in civil society fighting neo liberalism.

Strengthening the organisation through organising. Strengthening the democratic worker organisation by organising more workers must be at the heart of all activity. New and old ways to organise workers and retain existing membership must be found. In countries like Australia, Canada, USA and the UK unions have set up organising schools or units. Education departments of unions and informal economy worker organisations must work closely together to link education activities together with organising.
The Australian ACTU for example has combined the work of the education department (TUTA), with the organising unit into an Organising Centre. Organising is now the main focus of union education programmes carried out by the ACTU. While union membership is not falling in all countries, it is clear that organising and education are closely linked now and in the past.

The worker educator/facilitator

Go to the people
Live with them,
Learn from them,
Start with what they know,
Build with what they have.

But with the best leaders
When the work is done
The task completed
The people will say,
We have done this ourselves”

(Ancient Chinese Saying)
Paulo Freire’s ideas led to the foundation of a popular education movement in Brazil and in Latin America.  Community educators and religious groups working with the poor use his techniques and methods and they can also be found today in worker education courses and training courses. According to Freire, the role of the teacher or educator is to:

· Break down the barrier between teacher and taught 

· Speak the “same language “ as the learner 

· Be aware of how they construct their universe of meaning 

· Be aware of learning needs 

· Start from where the learners are 

· Encourage them to learn and explore their own experiences. 

As a worker educator you must consider:

A democratic approach. Your first task will be to set the tone for any course or workshop. One of the best ways you can do this is by demonstrating that you have a democratic style yourself and you genuinely wish to involve all members of the course equally. You will find that you will be helped in the early stages when you explain the democratic nature of active learning and carry out some of the activities aimed at explaining this approach. After this it will be your willingness to involve the whole group that will matter. 

There is also advanced delegate training provided. The main aim of these courses is to give delegates the skills, values and confidence to represent their members in collective bargaining. Delegates learn to identify enterprise bargaining issues and develop bargaining skills. The course also seeks to develop awareness of the political, social and economic context of the workplace. Further work is also carried out on developing activist networks.

Your authority. A teacher derives some of his/her authority from his/her position. In your case you are likely to be from a similar group and background as your participants. You will find that you will be respected as part of the group and for the efforts you make in organising the course. You will not have to tell people what to do, but will obtain co-operation as a comrade who is also learning.

Your responsibility. As a worker educator, your main responsibility is to your union or organisation. You have a responsibility to ensure that that the education courses you run are effective and in line with policy. You also have a responsibility to participants to provide a climate where they can learn and plan to turn this learning into action. Most worker organisations have limited resources for education and most participants will have limited opportunities to attend course or study circles. This makes it essential to provide effective education activities. 

Sensitivity. You will need to be sensitive to the needs of different participants. There will be differing levels of skills and abilities amongst any group of participants and it will be your task to be aware of these differences. You can then set about improving the skills and confidence of some participants and ensure more experienced participants share their experience, without dominating.

Making education fun. Most of your participants will be working people or busy officials. Education opportunities will be rare events and should be enjoyable. Making education sessions lively and fun will help to make them enjoyable and memorable events. You will need to develop the skills to do this whilst keeping a sense of purpose and giving participants the confidence to change things.

Flexibility. You will need to be flexible. In most courses you will have some clear aims and a number of set tasks to perform. It usually will be your responsibility to see the programme is carried out. At the same time you will be asking the participants for their ideas about what the course should include and how it should be adapted. You will have to balance their needs against the key tasks that need to be completed. This will require a flexibility of approach and a willingness to discuss any dilemmas that may arise.

Policy. Be aware of organisational policy and feed this into the course. In some cases you may find that policy, which is based on the wider good, may be unpopular with any particular group. It will be your task to explain the policy and not just go along with the group. This is particularly important with prejudice and discrimination against women and ethnic groups. Being democratic does not always mean going along with people’s views.

Opportunities to build worker organisation. As a worker educator or study circle leader you will find that there are many opportunities to help build and strengthen you organisation. 

General tips for worker educators:
· Keep the atmosphere relaxed and enjoyable. 

· Be punctual yourself and encourage the participants to do the same. 

· If you are running a session be well prepared and have an overall plan of what you want to cover. 

· Get to know your participants by name, as quickly as possible. Use nameplates to help you or make a brief sketch of people’s names and where they are sitting. 
· When facilitating discussion, challenge participants in a way that makes them think. In particular challenge generalizations and stereotypes. 

· Let discussion flow freely, but steer the discussion to achieving the aims of the session. 

· Look for opportunities to reinforce basic worker policies and values. 

· Ask for practical examples and personal experiences. 

· Be honest about your experience.  It is fine to say that as a trainer you are not an expert or economist or lawyer, and that you do not know the answer to a particular question.  
· Don’t be afraid to use your own personal experience, if it is relevant and useful. 

· Allow time for new ideas to sink in and check whether they are genuinely understood. 

· Promote active participation between participants and get them to exchange experiences and ideas. 

· Always summarise any session and stress the key points. Encourage the development of strategy or action when summarizing a topic or issue. Make links with other parts of the workshop. 

· Get used to using a notebook to write down any observations as to how any session went and how you might change things next time. 
As a worker educator your presentation skills are critical, as you will be leading participants into action! The following are some basic presentation tips:

· Speak slowly and clearly.

· Keep your speaking style interesting.  Use a variety of tones, speed and volume in your voice.

· Consider your attitude and tone.  Generally participants are most receptive to a non confrontational, non-aggressive, and positive approach. Participants value openness and honesty.

· Make eye contact with the entire group. Keep scanning the group in order to notice confusion, boredom, etc. 

· Do not use words, phrases, or abbreviations that participants may not understand. Avoid the use of rhetoric, unexplained abbreviations, robust ideological statements, or jargon. 

· Have a dialogue with the group. Always try to ask open-ended questions to stimulate involvement. 

· Do not take hostile remarks personally. 

· Keep the focus in mind and keep control of the group. It is sometimes important to set direction or limit discussion. Do not let one person or a few people dominate the discussion. Actively intervene, if necessary, to ensure everyone participates. 

· Do not make assumptions about the background (class, race, ethnicity, religion, educational level, etc) of your participants. Making assumptions can make people feel invisible or alienated. 

· Let the participants like you. Assume that the participants are friendly and do not be afraid to smile. 

· If you are not sure whether the group understands a major point, feel free to check with the group. Similarly, if the process is not going well, ask for the group's advice. It is not a sign of weakness or incompetence to do this; rather, it is an empowering style of leadership. 

Co-leading Workshops 

For new and experienced trainers alike, there is always great value in co-leading workshops whenever possible. Co-leading allows both the participants and the trainer the opportunity to learn new information and gain from a variety of different perspectives and styles. Co-leading workshops also helps trainers cope with nervousness and information overload by sharing the work and responsibility. This approach also models an excellent, collaborative 

leadership style. By selecting a co-trainer who is different from you (in terms of sex, class, racial, ethnic, or religious identity, for example), you send a powerful, positive message the strengths of diversity and the power in working together.

Nonverbal communication

It is important to pay attention to nonverbal communication.  Research has found that approximately 70% of communication is nonverbal and only 30% is verbal.  Eye contact is a key part of nonverbal communication, so are other aspects of facial expression.  Body language is language.  Your posture conveys something about whether you are open or closed.  For example, hands across the chest probably suggests that you are unavailable.  You can use your hands for emphasis and to draw attention to what you are saying.  You can also pay attention to nonverbal messages to get a sense of the group.  Men and women have a different body language, and it is important to be aware and attuned to these important signals.

Doing workshops under challenging conditions

Some of the challenges that trainers face are logistical ad have to do with room set up, noise and space or time limitations.  Some relate to the nature of the group you are working with.  Members may come in late or leave early.  They may come in and out for a bathroom, smoke or prayer break.  Knowing what the situation will be and pre-planning will help with some of these issues.  However, the key will be flexibility in dealing with the inevitable challenges that you cannot foresee or control.

Strong feelings or different experiences of inequality or poverty among men and women, people from different religions or islands, unions with different religious backgrounds or work environments, for example, pose particular challenges.  The guidelines and tips for confrontational situations listed below may help.  If you feel you are unable to effectively process a provocative or otherwise disturbing comment with the person and the group, it is better to acknowledge the feelings or different opinions expressed without judgement and the refocus the group on the discussion at hand.  However, if an overly hurtful statement is made – one that is racist or sexist, for example – then you must be assertive in challenging the belief, not the character of the person who stated it.  Do not ignore a difficult situation.  This can cause a number of problems. Bad feelings may linger and mount.  Ignoring someone’s feelings or opinions often makes a person feel invisible and disempowered.  This can set a bad tone for the group, too, because then others might feel uncomfortable about contributing.

As you progress with the training, pay attention to group dynamics.  It may be helpful for you to try to gauge the participants on terms of their level of acceptance and openness to what you are saying.  Are they actively listening and interested?  Are they sitting up and concentrating on what is being said or are they looking around, playing games, being very quiet etc.?  By observing, you might get some indication of how engaged the group is.  Remember that the mood of the group is not fixed; a group can open up considerably over the course of the workshop.  It is also true that some participants are more responsive and more accepting of what you say than others.

One way to put yourself and the group on a positive, firm footing is to establish guidelines for behaviour at the beginning of the workshop.  You can do this is several ways.  One would be to ask the group to brainstorm quickly their ideas about behaviour guidelines.  Out the results up on chart paper,  add any important ideas that you think are missing, and then ask if the group is willing to have these govern for the days you will be together.  Another approach is to write guidelines on paper in advance, review them with the group, revise if necessary, and ask for their approval.  If you are expecting some very problematic participants, this is highly recommended as a preventative measure. Here are some suggested guidelines:

· Speak from your own experience and use “I” statements

· Listen carefully to each other.  Respect each other and where each of us is in the process of learning.

· Questions are important; through them we will get information.  No question is too “dumb” or basic.

· It is okay to disagree with each other and to share diverse perspectives.  This is an exercise in listening and respect.

· Participation by each of us is critical.  We are all resources for each other.

Working with Difficult or Hostile Groups
You may at times encounter a group of participants, or more likely one participant, who exhibits animosity, sarcasm, or hostility.  This type of person may consider himself or herself a know-it-all or an expert, sometime contradicting the trainer at every opportunity.  At these times it is important to remember your goal as a trainer – you are trying to educate.  It is also important to remember that most of the other participants will be sympathetic or at least neutral.  You can use that fact to your advantage when dealing with aggressive and hostile participants.  Below are some situations you may encounter.

Hostile Question: Try explaining (to the entire group as well as the participant who asked the question) what assumption ions you think that the questioner is making and why you may not share them. It is important to answer questions honestly and seriously.

Hostile Statement: You can say, “Thank you for your opinion. It is not always divergent views. Does anyone else have a thought about this?" Or "Thank you for your input; I do not agree and here is why..." Do not feel that you have to personally rebut every statement or opinion with which you disagree.

Persistent Hostility: In the Case of ongoing hostility you can say, "We have a difference of opinion that I do not think can be resolved here today.  Since we are all here to learn, let us move on to other participants' questions or thoughts.”   Or “I think that I have already answered that, so let’s give some other people a chance to ask their questions.”  Or “Perhaps we could discuss that at a later time.  Right now we need to move forward so that we can cover other parts of the workshop”

Disruptive Hostility: Very rarely the hostility will be so severe that it is disruptive to the workshop.  In such a case you might say, “You obviously have a point that you want to make. Rather than turn this discussion into an argument, let us be fair about it.  Why don't you take a couple of minutes to say what whatever it is that you want to say without interruption and then we will go back to the general discussion (or presentation) without further interruption from you."

Racist, Sexist, Xenophobic or Homophobic Comments:  Occasional you will hear a participant express a sentiment or state a “fact” that Is disrespectful of another group or type of people.  These comments require a respectful yet direct response.

Most of your participants, even if they disagree with you, do not want to see you harassed in any way.  If you can diffuse a potentially hostile situation without getting defensive, you will win some points.  One hostile participant does not mean that you are alone in a sea of divergent, negative feelings.

A note about Consensus

Consensus is a very important and traditional way of working with groups and solving disagreements, but it is not the only way of solving problems and arguments.  AS trainers, we may be quite familiar with building consensus and therefore be drawn to it as a way of working.  Consensus building is time consuming and may detract from the overall goal of the training. One or two disgruntled or disruptive participants who disagree with aspects of the training may be common, and as trainers we should accept that and not focus all our attention on appeasing them while forsaking the other participants. Remember the goal of the workshop is not to convert everyone to the same point of view but to share vital information that everyone needs to know. 

A Note about Working with People with Different Literacy Levels or Language Fluency

The philosophy behind economic literacy and popular education affirms the inherent wisdom and experience-based knowledge that all adults bring to any situation. An implicit goal of the workshop is to reinforce this message with your participants so that they feel empowered to continue their learning process regardless of their level of formal education or their mother tongue. Where possible, try to ascertain in advance whether any of the participants is illiterate or has weak skills. Inquire whether anyone will be put in a position of speaking in a language in which they are not fluent. It is important not to put anyone in an uncomfortable or embarrassing situation by exposing the fact that they cannot read or comprehend something written, or that they are not fluent in the language in which the training is conducted. 

If you think that some participants may be unable to read, adjust the instructions to take that into account. Do not advertise that you are making an adjustment to accommodate certain people; just gracefully provide a more accommodating method for accomplishing the task. For example, in small group work, where people are asked to write words on a card, do not require everyone to write for themselves; rather, ask someone in each group to be the volunteer scribe and have everyone tell the scribe his or her answer to the question. Always read all statements and information provided on charts. Don't assume your audience can read them. For some activities, consider inviting people to use pictures or symbols for their contributions. When you have participants with poor reading skills, or whose first language is not the one you are operating in, the more you can communicate through pictures, the better. Besides, this makes for a more visually stimulating learning experience, which everyone appreciates.

Sample programme designs
	Two and a Half Day Programme for Trade Union Organisers

	
	
	

	Day 1
	Time 
	Activity



	
	08h30-09h30
	Getting to know everyone


	
	
	

	
	09h30-10h00
	TEA

	
	
	

	
	10h00-12h00
	Globalisation and the growth of the informal economy



	
	
	

	
	12h00-15h00
(including lunch)
	Understanding the needs and demands of informal economy worker

	
	
	

	
	15h00-15h30
	TEA

	
	
	

	
	15h30-17h30
	Does the informal economy contain ‘real’ workers?



	
	
	

	Day 2
	Time 
	Activity



	
	08h30-09h30
	Workers’ rights and decent work in the informal economy

	
	
	

	
	09h30-11h00
	What is a democratic trade union?



	
	
	

	
	11h00-11h15
	TEA

	
	
	

	
	11h15-13h15
	The need to organise in the informal economy

 

	
	
	

	
	13h15-14h15
	LUNCH

	
	
	

	
	14h15-17h00

(including tea)
	Learning the lessons from trade unions organising in the informal economy

	
	
	


	
	
	

	Day 3
	Time 
	Activity



	
	08h30-10h30
	Negotiations in the context of the informal economy


	
	
	

	
	10h30-11h00
	TEA

	
	
	

	
	11h00-13h00
	Developing a union strategy


	
	
	

	
	13h00-14h00
	Evaluation


	
	
	

	
	14h00
	LATE LUNCH AND CLOSURE

	
	
	


	One Day Programme for Trade Union Organisers

	
	
	

	Day 1
	Time 
	Activity



	
	08h30-09h00
	Getting to know everyone (abridged)


	
	
	

	
	09h00-11h30

(working tea)
	Understanding the needs and demands of informal economy worker

	
	
	

	
	11h30-13h30
	The need to organise in the informal economy

 

	
	
	

	
	13h30-14h00
	LUNCH

	
	
	

	
	14h30-16h00

(working tea)
	Learning the lessons from trade unions organising in the informal economy  (use of fewer case studies)

	
	
	

	
	16h00-17h30
	Developing a union strategy


	
	
	

	
	17h30-18h00
	Evaluation

	
	
	


	Three Day Programme for Activists in the Informal Economy

	
	
	

	Day 1
	Time 
	Activity



	
	09h00-10h00
	Getting to know everyone



	
	
	

	
	10h00-10h30
	TEA

	
	
	

	
	10h30-12h30
	Globalisation and the growth of the informal economy



	
	
	

	
	12h30-13h30


	LUNCH 

	
	
	

	
	13h30-15h00
	The challenges facing informal economy workers’ organisation

	
	
	

	
	15h00-17h00

(including tea)
	What kind of organisation for informal economy workers?

	
	
	

	
	
	

	Day 2
	Time 
	Activity



	
	08h30-10h00
	Building democratic worker organisation



	
	
	

	
	10h00-10h30
	TEA

	
	
	

	
	10h30-11h30
	Being a democratic and accountable leader


	
	
	

	
	11h30-13h00
	Building internal democracy – effective and democratic meetings

	
	
	

	
	13h00-14h00
	LUNCH

	
	
	

	
	14h00-15h00


	What negotiations are we (or should we be) involved in?

	
	
	

	
	15h00-15h30
	TEA

	
	
	

	
	15h30-17h00
	Preparing for a negotiation – mandates and practice (tasks 1 and 2 only)

	
	
	


	
	
	

	Day 3
	Time 
	Activity



	
	08h30-10h30
	Preparing for a negotiation – mandates and practice continued (task 3)

	
	
	

	
	10h30-11h00
	TEA

	
	
	

	
	11h00-13h00
	Extending democratic participation and organisation – the option of cooperatives

	
	
	

	
	13h00-14h00
	LUNCH

	
	
	

	
	14h00-15h30
	Building solidarity and strategic alliances



	
	15h30-16h00
	TEA

	
	
	

	
	16h00-17h00
	Next steps – priorities for development (abridged)



	
	
	

	
	17h00-18h00
	Evaluation


	
	
	


	Two Day Programme for Activists in the Informal Economy

	
	
	

	Day 1
	Time 
	Activity



	
	09h00-10h00
	Getting to know everyone



	
	
	

	
	10h00-10h30
	TEA

	
	
	

	
	10h30-12h00
	The challenges facing informal economy workers’ organisation

	
	
	

	
	12h00-13h30
	Building democratic worker organisation



	
	
	

	
	13h30-14h30


	LUNCH 

	
	
	

	
	14h30-15h30
	Being a democratic and accountable leader


	
	
	

	
	15h30-16h00
	TEA

	
	
	

	
	16h00-17h00
	What negotiations are we (or should we be) involved in?

	
	
	

	
	
	

	Day 2
	Time 
	Activity



	
	09h00-12h30

(working tea)
	Preparing for a negotiation – mandates and practice

	
	
	

	
	12h30-13h30
	LUNCH

	
	
	

	
	13h30-15h30


	Extending democratic participation and organisation – the option of cooperatives

	
	
	

	
	15h30-16h00
	TEA

	
	
	

	
	16h00-17h30
	Next steps – priorities for development (abridged)



	
	
	

	
	17h30-18h00
	Evaluation

	
	
	


	One Day Programme for Activists in the Informal Economy

	
	
	

	Day 1
	Time 
	Activity



	
	08h30-09h00
	Getting to know everyone (abridged)


	
	
	

	
	09h00-10h00
	What negotiations are we (or should we be) involved in?

	
	
	

	
	10h00-10h30
	TEA

	
	
	

	
	10h30-13h30
	Preparing for a negotiation – mandates and practice 


	
	
	

	
	13h30-14h00


	LUNCH 

	
	
	

	
	14h00-17h00
(working tea)
	Next steps – priorities for development

	
	
	

	
	17h00-17h30
	Evaluation


	
	
	


Resources and references

Where to find resources?
As an active worker educator you will find that your time is valuable. In many cases you may have other responsibilities in the organisation. Finding time to search for resources may be difficult. Knowing where to start looking is a help. Here are some of the main sources.

The union/organisation. Your union/organisation may have resources that can help you. Some unions will have specialist departments doing research, organising education and dealing with issues such as health and safety. Even if your union or organisation cannot afford specialist staff it may collect materials that will be useful to you as an educator.

Labour friendly NGOs, research institutes. In most countries there will be friendly organisations that help the labour movement and can provide information. They may publish research into labour matters. If you are dealing with a subject like health and safety and the environment then there may be several organisations that will help you. You will need to look for organisations that are genuinely helpful and provide information that is user friendly and can be readily understood by workers.

Libraries. Libraries can be useful. You will need to learn how to use a library and search for information if you are not familiar with them. Looking through a library for resources you can use may take a lot of time. You may need assistance from a friendly organisation to carry out an effective search for materials. Nowadays information is often kept electronically on databases and you may need help to search for relevant information if you are not familiar with computers

The Internet. The Internet or World Wide Web is becoming an increasingly useful resource for worker educators and researchers. Most organisations now have their own web page as do international union bodies. In addition, there are a number of web sites that specifically service unions. LabourStart, for example, is an online news service that has up to date information on worker struggles and issues from around the world. At the end of the manual you will fund a list of some of the most useful web sites and their addresses. If you have difficulty in accessing the Internet yourself then look for a friendly NGO that may assist you. 

Government departments. Government departments will publish labour statistics, economic surveys, social statistics, laws and regulations. There may be a Government department in charge of publications or you may have to approach each ministry separately. Government publications can be lengthy and highly technical. You may find it better to turn to NGOs who interpret this information and may publish guides and key resources.

Management. This is an obvious, but difficult source to deal with. Management has access to nearly all the information in an industry or workplace. They seek to control this information and use it to their advantage. They may resist giving you the information you need. Secondly when management do give information it may be slanted towards their own viewpoint and interest. The information may not be reliable or objective. Despite these difficulties, the amount of information that management has, and controls, make them an important resource. You need to develop the skills to obtain information you need and to be able to interpret the information you get from a worker perspective. 

Your members as the main resource
Whatever methods or techniques you use, you must remember that the participants are a main resource for carrying out any educational activity. There are many ways in which they can help:

· By bringing with them knowledge of the problems they face at work and in the community. They will also have experienced successes and failures in dealing with these problems in the past. 

· By helping you organise the course and helping you decide what issues to deal with. 

· By bringing with them information from their workplace that will contribute to the course or workshop. 

· By bringing other information from newspapers and media on the issues you are dealing with. 

Useful internet addresses

For ICFTU activities and union rights campaigns visit: 

www.icftu.org.za
For current campaigns and information of the global unions visit: www.global-unions.org
A useful online service for trade union officials and activists which includes up to date news on union struggles internationally can be found at:

www.labourstart.org
For activities, reports and work of the International Federation of Worker’ Education Associations, including work on international study circles visit:

www.ifwea.org.za
For an excellent website of an NGO that supports the efforts of the labour movement to deal with globalisation and to strengthen links and networks between trade unions and other civil society organisations visit:

www.global-labour.org
For a useful global research and policy analysis network linked to the international movement of women in the informal economy visit: www.wiego.org
An international alliance of street vendors comprising unions, co-operatives or associations aimed at promoting the exchange of information and ideas around street vendors, market vendors and hawkers:

www.streetnet.org.za
An organisation working for the rights of homeworkers in the United Kingdom:

www.homeworking.gn.apc.org
For an excellent example of women organising in the informal economy, visit:

www.sewa.org
For further information on cooperatives the following websites may be useful

The website of the International Cooperative Alliance is http://www.ica.coop
The website of the cooperative College is http://www.co-op.ac.uk
And from the ILO…

The ILO has a very comprehensive website and serves as a major resource for unionists.  It also includes links to other ILO centres:

www.ilo.org
You will find details of workers activities in the Social Dialogue part, and details of the activities of the

Cooperatives Branch in the Employment Section. The Global Employment Agenda home page is at

http://www.ilo.org/public/english/employment/empframe/practice/index.htm
The report of the World Commission on the Social Dimension of Globalization is at

http://www.ilo.org/public/english/fairglobalization/report/highlight.htm
The ILO also has a manual on HIV/ Aids in which you will find a dedicated section for workers in the informal economy

http://www.ilo.org/public/english/protection/trav/aids/code/manualen/module8.pdf
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